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■ ABOUT THIS MCtDULAE CURRICULUM f I 

i i J • • — , ' . 

Thte module is one of a series of 3** monies intended for user in thie pro- 
fessional/preparation of vocational educators in the vocational education 
service eureas, of agricultural, business, home ^economics, and industrial 
eiiucatioa* The curriculum <5an be adapted to tf&riousj styles of instruction 
aiid to; various entry- levellC of students* . ' 

^t is recommended that an instructor planniftfi^to use these modules review 
each catpgoryto determine iJ^ any modification is "needed in the objectives 
knd suggested' activities sop that they conform with local institutional 
policies and/or piwcational" education programs. It is also suggested that 
resources and activities be identified for the Specific^ entry-level of 
the student \o, be served^- 

; ' rt ■ j 

i * ■ 

Tfte activities listed are suggested. The use of any other activity £r 
reading reference which tlje instructor believes would help to accomplish, 
the objectives of that lesson is encouraged. r The "choice of the teacher 
to use the entire module, either through group reports or individualized 
assignments will be related tp individual studeftt competency Requirements. 

Si,nce many modules strongly rpcommend the use of local administrative 
personnel ajid community rsouiices v it is suggested that' all site visita- 
tions and requests for assistance in the community be coordinated by or 
cleared through the -instructor. # The" instructor may wish" to distribute 
thes£ jtasks among the s.tudent group arfd across the community with the class 
rfeport system being 4 used to disseminate the information gathered* 

3Jhese modules have been field tested in various settings. They have 
lieen used with students working toward a bachelor's _pr master's degree* * 
and with students seeking the designated subjects credential in Calif- . 
prnica. 'Some modules were tested through student independent study, 
.others as part of total class assignmert?, and still' others' as 6n al term- 
inate activity. Workshop participants examined the materials in terms of - 
content, activities, and resources* The adaptability of this curriculum' 
is oxt$ of its strengths. > , ■ , * y 

* ^ 

The materials could not have been completed without ^e participation and 
-contribution of many individuals. Chief among these persons were the 
module writers, workshop participants, field-testi instructor, and stiylents* 
Conference presenters and evaluators also contributed to this projecj 
Proceedings of the workshop are available upon request. 1 m .*~ 
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..RATIONALE k>r- COOPERATIVE relationships 



v * ■ ■ ■ : - * ' 

* ■ ^ .- 

Upofa v the^satisfatrtory-completion of this module*- a student will he able 
to summarise and discuss the rationale for- cooperative relationships* 
More specifically, tlie objectives of this modube are to state -In -writing 
or to present dually: 

<> (l) .The- majflf, historical everlts leading up to, present day coopera- 
tive programs., ■ 1 . 

(2) " The importance of cooperative programs. . 

T t - - y 

(3^) Tbe current, attitudes -toward cooperative programs. 
^ 4 Module Overview * 

In determining the rationale tor cooperative pr,qgrams a three aspeets need 
tQ he eaamirfed. First a in order to have a hetter^tpprecifiktion of coopera 
tive L education (CE) as it" exists todpy* a"iool£ at the historical develop- 
ment af CE is" required. Suctf a look would involve for example tfie 'Guild 
Era,(ihe growth^of the apprenticeship program and federal legislation* 

Second, the value of CE as'one 6f the important aspects of vocational 
education n^ed^ to he determined. Value judgments shcwld'^e 'has^d on_ 
the opiqionS expressed hy, trainees and personnel from schools, business/ 
industry, and the community. * . " . 

The third .aspect- involves looking at the educational trends for the in- 
clusion of cooperative programs. As the explosion "of new knowledge, and 
techiiol^gy continues, it becomes increasingly more important that schools 
ahd tW world of work develop a hand-in-^glove relationship* 

A iremen^cn^s challenge f&ces those associated with vocational education. 
The'pres^nt as well as the future requires vocational educator's hot only 
to eq.\4p young people with" joh entry ^kiil? -hut also to provide training, 
so that workers-can make satisfactory adjustments when updating and rer , 
training are required* 

This module is divided into the following lessons: * * 

* * *" Cl) .Historical Development of Cooperative Relationships 



1 * 



• v ■ .. . 

-J ■;■ 2 v 



(2) ; Significance of 'Cooperative Education, 

' ' *■ * • 

(3) -Current Attitudes- Toward Coooerative Programs 



* 
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'RATIONALE FOR -COOPERATIVE RELATONSHEPS 



Lesson One: Historical Development Of Cooperative Relationships 



Qb.1 ective 

* • ■ % 

A studetit upon satisfactory completion of this lesson will tie able to 
state in writing or present orally the major historical events precedin 
present, day cooperative programs. 

Overviev m 

There are numerous historical event** that, have influenced vocational edu- . 
cation. It is not the intent of this lesson to delve into the.hroad his- 
torical aspects, of vocational education, hut instead to emphasize those 
events vhich have particular relevance to cooperative programs. For ex- 
ample, reference is made to guilds, apprentices, pertinent federal legisla- 
tion, and to philosophical attitudes concerning vocational education. 

Suggested Activities * ■' ' 

(1) Briefly trace the Apprenticeship movement front it.s^eitly ■/ 
beginning to present day programs. Prepare a 2-3 £age paper and 
submit" to instructor. 

(2) Explain the guild movement ai£d point out similarities it had 
to cooperative programs of tdday. Shdre this information with 
other students and/or instructor. 

- * \ - * 

(3) , Expluin to the instructor why bean Herman Schne^dter might .he, 

considered the father of work-study programs, of "the 20th 6entttry- 

What were some of the philosophical .attrilfudes toward vocational 
education fc.t the, time the Sadth-Hughes^ct was.formulatedf * 
(Refer to Gerald B* Leigjihoy, Vocation^ Education in Americans 
« Schools i Major Issues of the 1970* a .) - , - ^ * " [ 

: ^ . ■ ' " * '/ < 

(5) Discuss w£th other class members federal Ae^Lslaf ion of 1963, i - 
1*968, and 1976, end explain why i$ was of # particular .importance 
to cooperative education. '■ ■ * ' * . 

' ' , ^ ; . % 4> *' *y V ~* , - / 

(6) After reviewing the suggested* rfcfeprenefes, for this lesson, briefly 
describe .to the class and/or instrusfcqr the significant events \ ♦ 
and legislative acts, that were instrumental ahd influential in. 
the 'development of the different t^rpes of cooperative programs 
oper^ting'in the 'schools today. Also indicate* Vhich events have* 
resulted in major cont ribut ions t<J cooperative programs in your,, j 
specialty areS' o~f ~ voc"atio*naI~~e&ic "at ion ^agricultural, busin&ss, 
h<3me economics, industrial* education),/ ' * - z 



Sgggestted'Resources 



Barlov^ Melvin I*. "200 Years of Vocational Education,* 17^6-1976,' 
American Vocation^ Journal , Vol, 51, -No., 5 {May# 1976), pp- 21-88. 

California . Work Experience Education: A Handbook for California . 
Secondary Schools , developed by the California Association of 
Work Experience; Educator in Cooperation*with .the California State 
Department of Education. Sacramento; Office of State Printing; 

• 1976. , . ' * ' - 

Evans, Rupert ,N. Foundations of Vocational Education , Columbus: 
(Charles E. Merrill, 1971* * 

Ivinb^Wilson K. , and William B* Runge. Work Experience i& Highf 
, Schobl . * He^ York: The Ronald Press "Company, 195t. * 



'Lav, Gordon E\ (ed;) . Contemporary Concepts in Vocational Education .- 
Washington- $ . C/: American Vocational Association; 1971. 

■., * " * ■ , / - ' 4 - y 

Leighbody,' Gerald B. Vocational Education in America's Schoofs — * 
Major Issufes oY the 1970 f s . Chipagp: American Technical Sod-ety^ 
1972, / / 

Mason, Ralpl^E,, and* Peter. G. Haines,. Cooperative Occupational Eflu- h 
cation. Davnille: The interstate Pointers and Publishers** ■ 

-W 1 ■ * T 
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Roberts, Roy W. Vocational and Practical Arts Educatioq . 2nd'ed. 
New York: Harper and Row I^blishers, 1565- ' ! 4\ /' * ' 



Upon successful completion of assigned 
activities, proceed to Lesson 2. ^ 



/ 



Rationale foe cooperative relationships 

j/'^ Lesson Two: Significance Of .Cooperative Education 

ft . 

Objective - - 

Upon "satisfactory completion of this lesson, a student will be able # to 
st'Ate in writing or present orally the importance of cooperative educa- 
tion. v 



Overview ^ , > 

Cooperative edu'cati&n involves .the community , -not only in an advisory 
capacity* tut also in a partnership arrangement as well. Such cooperative 
approaches afford on-the-job work experience which is deemed the most 
realistic approach to meaningful education. x " 

The activities of^fchis lesson cover the various jkspects 5t cooperative, 
education such as ^vantages and disadvantages, manpower assessments^ 
capital investment and equipment needs, and acqiiisition of desirable aX 
attitudes including regular attendance, promptness, speed, quality, ajjd 
efficiency" in-work habits. 

% /- " . v ; 

Suggested Activities * * 

\l ' " * 

- (1/ After reading Part I of Cooperative -Education, T / 

• ' - - 

a* List five common elements of cooperative education (CE). 

. " • ",.-.. / 

b. John Dewey advocated providing stjidents with on-the-job % 
, experience. On one occasion he said, "The only adequate 
training for occupations is learhing through doing 1 '. In, 
*' a 2-3 page japer analyze this statement giving your inter- 
pretation and personal* reaction, 
t * f t % 

,c. , Discuss the vayLue send merit of cooperative education in.. 
• relation "^o student school, business and industry, an<^ 
community-. Summarise as t # o what you think are the major' 
contributions* of cooperative programs to each of the groups'. 
Shape the summaries with other students and/or insturctor . 

(2) After reading Chapter I of A Qnide/fov Cooperative Vocational 
* - Education , by Warren Meyers and ojf|^rs, J answer the following; 
Aquestions. " Report orally or in ijiybten form to the instructor, ■ 




What $re several ways that, CE provides added relfevance to 
curriculum and instruction? 



1). W^y.does CE'offier bett€£r application of . learning? % 

c • How does, CE/.ext end training to additional" occupations aa& *^ 
student/? T 

- / V ■' ' ' ■ *■'>'. 

d* ^HoW dyes^CE improve balance in ^vocational capabilities? 

e. > E3jjaa£#vhy CE has a built-in "manpower training control, 

" ' ? f / ' 

f . WhS$ ? are several ways, in which CE^deVfelbps closer relation-, 
ship^ with the" community? ' K. ** ^ > 

* > *. " * ■ 

gj^ 'How -does CE improve vocational guidance? 

(3) ^ffter reading "foiapter 1(3 of Business Education: . Yesterday ,' % 

Tbday, a&d Tomorrow , by, Ruth B, ffooXschlager an<5 fi # Edward * ^ 
Harris, answer the following questions. Biscuss the answers ' 
.with other class members and/or instfurctor. K ' 

> \ 

a. What importance has. National Advisory Council on- voca*^ 
^ * I tional education" placed on CE? 

b/ What^evidence i£ thefe # th^t CE is necessary qr- that it is 
effective? - *' / ' ; 1 

(U\ After reading p Evan's article in Contemporary Concepts in Voca- 
tional Education , anstfer the following question. 

What are several of th^ : inherent kdvaptages and disadvantages 
of CE? .Discuss these with the instructor* 

^ufegested Resources * 

. t - Law, GordqA F* (ed.)* ' Contemporary Concepts in Vocational Education » 
Washington, D* C.t American Vocational Association j .1971* * 

2l>aw, .Gordon F. Cooperative Education ♦ Chicago: American Technical 
.. Society, 1979^ * - 

Meyers, Warren G, , Mary^lt. Klaurens, and Richard D* Ashmum, ,;(eds 0 . 

A Guide for Cooperative Vocational Education . Minnesota: Univer- 
4 sity of Minnesota Press, 19^9* "\ * ^ ' 

Woolschlager^ Ruth B. , and E. Edward Harris. Business Educaticn-y - 
v Yesterday, Today » and tomorrow . Reston: National Business* Edu- 
cation Association, 1976. ^ * * * , 



Upop^iSiicces^ful completion of assigned 
activities proceed to lesson 3.. 
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RATIONALE FOR COOPERATIVE RELATIONSHIPS 
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Lesson Three: Current Attitudes Toward Cooperative Programs 

Objective 11 ( * 

- , v 

A Student upon' satisfactory completion of this lesson will he able to 

state in writing or present orally the'current attitudes toj^rd coopera-* 

tive programs; - ' 1 _,\ 

* *> 

*■ . ' ■ * 

Overview . 

An attempt is made in this lesson to present tHe most current thinking and 
attitudes of national leaders — U. S. senators, a U. S. representative, % 
Secretary of HEW, a former Secretary of Lahor, a former U, S. Commissioi^er 
of Education, a sociologist, a manpower expert, and others-^conceraiijg 
general and vocational education. Mpre specifically , t the lessin looks at 
the role of cooperative programs as an important p6rt of the total educa- - 
tion picture- Trends and influences which have^ad an effect on vocational 
education include lahor markets, advisory boards., handicapped, women, and 
minorities, . ^ 

Educational philosophies ar6 explored as to how and when to provide or 
integrate'basic academic ^skills and vocational education- Willard Wirtz, 
former. Secretary of Lahor., has said that to-continue the separation of the 
liberal arts and vocational education is*.,to "make the sepjaratfe but equal 
mistakes all^Dver again," ajad what is deeded is a mixture of academic and 
vocational education for aljnost everyone ^ with opportunities to "step out" 
to eScplore career alternatives. , " 

* » * 

Su ggested Activities . v 

\ • " — , - * 

(1) Read the £oU-Owing six references, each having the same title: 
^ t * '"Vocational Education:-- '76 and Beyond," from the Ma^, 1976- 
y American Vocational Journal . ^Keep in mind that the primary 
* empfiasis of this module is on cooperative programs, one of the 
L important'fa£ets of vocational education- As "you begin this 
activity, it'is suggested that you read Activity 2. ' 

a/ lAfter reading "Vocational Education: * 76 and Beyprid" by 
-Terrell H. Bell, answer the following questions. 

1. Explain the relatJKiship between the labor market and 
, i vocational education- * ■ . 

2. Why is cooperative education such a valuable source* of 
^educ^tion- as competition for jobs?heightens and as the > r 

* v >' > 'knowledge explosion is intensified? 



" v ' ft * 

3- According to Bell, former U. S* Coitimissioner of Edu- . 
7 qation, what is the educational -trend in the years 
ahead? " \ v . 

t i 
U. "Explkin -what former Commissioner Bell meant tfhen he - , 
v said;, "We shpuld liberalize vocational ediicatipn apA 
vocationalise literal education*" >*i*. 

After reading "Vocational Education: \76 'and'BeypndVrby ' ' * 
U. S> Senator J. Glenn Beall of Maryland, answer' the 'fSllpwing 
questions. ' ^ t ' . ■ > 

X< According to" Senator Beall, how impoj^fcant is a baccal- 
aureate degree in terms of a majority of\ available jobs? 

* ; , * ; «. * 

2* What percentage of .available jfrbs are f<}V the unskilled? 

3. At what level of educational preparation is there a ; . ' 
gr£at demand for employees? % * * ^ ^ 

• * * 'j * « 

According to Senator Beall., what are the several area^ 
m in which vocational education- needs to be improved? ; 

After reading "Vocational' Education: T 76 aiid Beyond: by 

U. S. Senator Jacob Javits of New York, answer the follbwing 

questions. , 

rl. Senator Javits stated that, "♦ . we need to develop a 
more .effective interrelationship between education and 
work*" Discuss his statement. /' 

2.. What should be the status of vocat^pjial education, ^ccord- 
9 t ing to Senator Javits? . ' v . * _ • 

3. List the primary challenges* of vocational educatiop as / 
viewed by* Senator Javit^^^^ 

'After reading "Vocational Edufiation:% '76 and Beyond" *by, f 
Senator Harrison A. ■ Williatos of N6v$£Tersey, answer the follow-/, * 
ing question.* ^ * -J 

1/ Summarise -Senator Williams* article as to what should 
constitute the major thrust of vocational education in 
the coming years. - t 

Aftei^ reading "Vocational Education: '76 and Beyond" by b - 
U. S. Representative Carl D. Perkins of Kentucky, answer the 1 

following questions. * " 

* * t \ 

1* What challenge does Representative Perkins give to in- 
structors and administrators of vocational education? . * 
1 * 

2.' What is the general public *s attitude toward vocational 
"education as viewed Ijy Representative Perkins? 



1M 



11 



,f. After reading "Vocational Education: '76 and Beyond" by 

D^vid Mathewtfj ; former Secretary of HEW, answer the following 



'questions. 



J 



*• T l.- v He states, "Today a I cannot envision a future for voca- 

* tional education withciut t a renewed and enlightened sepse 

f - . * of couriHunity needs -and (Sfcnmunity involvement. 11 Discuss 

: this viewpoint with class members. 

2. How would 1 you compare the trend "of cooperative educa- 
\ tion today with" education during the (Colonial era? 

Supmarize th$ h trends which lie ahead for yocat^onal education 
1 ^ as -seen by the authors "of the above" six articles and indicate* 
, 1 # <tb which 'of the trends cooperative programs can make a signif- 
V 'leant contribution^ 

.-{3) ^ Read "A Look to the Future 11 by'Lowell Burkett* AVA Executive 
Director, and, summarise in a 2-page paper the future of voca- 
^UStonai^educ&tion as viewed by ,Burkett and show how cooperative , > 
^fefoucation can •appropriately, be part of it. * * ^ 

(U)., Describe the ^gen^ral attitude of tpe members of the 9**th Congress 

concerning cooperative education! 

- -V , - 

(5) After ^reviewing Evaluating Vocational Educations-Policies and 
Flarfe Vor ihe-19?0'^ , answer the following questions. 

1*. In the 1970's, which occupations are expected to have the 



mq^t rapid' rates of increase in employment! 



What is expected to be one t>f the main f^fcors that will 



(6) 



VfcSuse vocational, education to beconie mor ^attractive to young 
, people, their parents, and the community? 

3. ^/hy has cooperative education not been more widely used in 
schools? ^ 

r ,; ' : ^ 

After reading Education and Work , answer the following questions., 

1. * Elliot Richardson, former Secretary of Commerce, has indi- 
Seated that academic/vocational/general tracking should be 

replaced.. Explain how he wi>uld change educational tracking. 

2, How dpes Richardson propose *to bring students and.educators 
, into' direct pontact with the world of work? 



counselors be kept informed of 



3* Ho^ can ^i^ents, teachers^ 

*/ob market trends and projections? ^ 

U t \what is meant by the; term "hair shirt work ethic"? 



** ■ * ' ' 3* E3.1 Ginsberg, a Columbia University manpower expert, dis- 
\V*>- * cusses 'the basic, skills vs vocational education, Summarize 
■ " liis 'discussions • 

4 * • / , / f , 

■ 1 *\ 6. Whar is the parallelism, made by Ginsberg, between the labor 

' . • market of today and. the rise of the Nazi party under Adolph 

■ ' - ■ Hitler? * , . 

* / ** * * 

'^"7%- briefly explain Ginzberg*s transition plan from school-to- ' 
w vork~-> - r 

8. Willard Wirts*, former .Secretary of Labor, discusses the , 
- , . f * assumption that more schooling leads to'hetter jobs at / 

£igher pay/ Explain thrf reality of ^his assumption. 

9* According to Wirt£, irhat could be the answer to the abrupt- 
ness^ the school-to-vork transition? 

10* What were Wirtz's concluding remarks to educators in terms 
of training young people? t * > * 

(7) As assigned by the instructor, an individual student -or a class ■ 
representative will contact* the following to determine * opinions . 
r concerning present and future CE programs* ^ 

* a* a legislator or congressman ■ ' 

* * * 

b* ^parents 

* - * 

c« . employers ■ ' ■ / 

d\; school officials 

^e« vocational coordinators/directors of cooperative programs 
concerning their perception oy current attitudes toward 
cooperative programs. 

Suggested, Resources J ^ # ■ 



Beall, J* Glenn Jr« T, ^oc£tional .Education: *76 and Beyond," American 
Vocational Journal, Vol: 51, No. 5 (May, 1976), pp* 12J 1 l6« 



Bell, Terrel a* '^Vocational Education; '76 and Beyond," American 
* Vocational Journal , Vol. 51* &o. 5 (May, 1976o) [ p. 10. * # * 

Burkett, Lowell A. "A Look to the Future," American Vocational Journal , 
.Vol. 51, No. 5 (May 1 , 1976), pp. 92, 9b, 95. 

Elsman, Max (£d« )♦ ' Education and Work , Vol. 2, No. 21 (Oc'toher 19*, 
1976) f pp. 3-6* 

Javits, Jacob K* ^Vocational Education; '76 and Beyond," American 



Vocational Journal , Vol* 51 /No. 5 (May, 1976) 



pp. 96, 98,^ t 



Leighbody, Gerald £. Vocational' Education, in Americans Schools :; [ 
Major issues of the I970 1 s . Chicago*: American Techriic^Sdciety , 

- / ■ V \ ■ * ' . , V"" 

Mathews, David. r "Vocational Education: ' *76 and Bey<$rtd r " American 

: Vocational Journal , Vol. 51r No, 5 (May-, 1976)-, p. lit. 

t ' - * 

Meyers, Warren Mary K. Klaurens, and Richard D. Ashmum, (ed$.). 
A Guide for Cooperative Vocational Education . Minnesota : Uni- 
versity of Minnesota Press. 1969 • ™ - /* ■ - 

Perkins, Carl D, Vocational Education: l%& and Beyond, 1 * American ■ 
Vocational Journal; Vol, 51, No. 5 *(May/l976), PP< 10£, 10U, 11U. 

Willian^s, Harrison A. "Vocational Education: '76 and Beyond;" 
- American Vocational Journal, Vol. 51, No. 5 (May, 1976), p^/100, 
1027 ; : r . y -is - X 
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Upon completion df^tlie assigned activities 
in this module, you should be ready to take, , 
the Module Posttest* See your instructor / 
for directions and measurement, criteria. I 

S : l 



* 



ik 



RATIONALE FOR COOPERATIVE RELATIONSHIPS 

t 

MODULE PRE/POST^ST 

Student 



Instructor 
* 

Date 



Student: This p^e/posttest is designed to assess your knowledge of 
1 the information presented in the module on Rationale for 
Cooperative Relationships. Since this module is p an individ- 
ualized and competency-hased learning device * yoa vill need 
to study only those lessons that are presented "on 1 the has is 
of youy response to this test. ' * 



1. Indicate the date and major features of ea^h of 'the helow actsi 
Morrill Act; N , * '< * 

t Smith-Hughes Act: ' 

George^Dean Act: 



2* Explain the cQntrihution £>f Dean Herman Schneider to cooperative edu- 
cation. * i" v 



3. Explain why federal legislation, in 196^l|^&, and 1976 vas of par- 
ticular importance, to Cooperative education programs. < 



k. Explain the English guilds as they^pertairi to cooperative education, 

- i 



Pre/Pa'tfttest (continued) ' . 

I , : ; . . - ■ * 

5., What were some of the philosophical attitudes t9ward .vocational eduy 
ektioft at the time thfe Smith-Hughes Acij was being formulated? 



* ; ' • * 

6. -List significant values of cooperative education in relation to the 
following; 

Values to students: - " 

Values to the School ' , , 

■ 

^ Values to business a£d industry: ■ / 

■ 

Values to the community: 

T." Why 'does cooperative educatio^ have a ^uil^-in control of available 
manpower? * 



8* What are some of the inherent advantages of cooperative programs? 



9. What are some of the inherent disadvantages of cooperative programs"? 



10. „ fthy is cooperative education such a valuable source of education as 
competition for jobs heightens and 'as the knowledge explosion is in- 
tensified? * 



11. What percentage of available jobs t are for the unskilled? 



20 



Fr^/Posttest (continued) 



* \ * u 



12. At what- levels of educational' preparation, are there demands for 



employee^? 



13. List five areas in vhi<?h vocational Education needs to be improved 
or expanded. "* . 



lU. What is expected to be oae, of the main factors that will cause vocra 
'tional education to become more attractive to young people, their 
parents * and the community? 



15- Why has cooperative education not grovn faster in tha past? 



16. Explain the general attitude of young people .concerning the la^or 
market of today . r 



, Return this test't'o your instructor, 



V 



, RATIONALE FOR COOPERATIVE RELATIONSHIPS • 

\ ■ * 

ANSWER KEY 

* - MODULE PRE/POSTTEST " . w 



Instructor:- Do not reproduce this page In students * booklets. You 
must* retain it for grading and prescriptive purposes. 
Answers will vary with individuals. A preferred response 
might he similar to the answer presented. 



1. .Morrill Act : JThe original Morrill Act became law in'1862. Under 
(Ll) this act land-grant colleges and agriculture experiment stations 

were established. * 

* * 

Smith- Eughes Act : This law was passed in 19lT. H It provided first 
direct federal aid to vocational education on the secondary level. 
The basic purpose of this act was' to promote vocational education 
in a cooperative relationship hetween the federal government and 
the states. Through this act, the Federal ^Board for Vocational 
Education was created, 

george-Dean Act : This act became lkw in 1936. tfne of the* chief 
features of the act was the specific provision for distributive 
occupations. Funds for the maintenance of diversified occupa- 
tions urograms were continued and substantially liberalized. 

' ~ s • ■'■ - 

2, In 1906, Schneider inaugurated cooperative education into his, j 
(Ll) engineering program $t the University of Cincinnati, He believed 

that engineers could be better educated if they spent part of ~ - 
their school career, in employment and if the school program could 
^ be related to what studehts had learned on the ^ob. 

3^ In 1963 /Congress passed the Vocational Education Act, In I968 
(iiJ* and 1976, amei^aents to the I963 act were, passed". As a result of 
' these enactments, cooperative education programs have funds* avail- 
able to reimburse employers for their adde : d costs as a result of 
participating in programs where special, consideration is g^jren' to 
disadvantaged and dropout -prone youth, Also, funds can te used 
for transportation and salaries of instructor^ who coordinate pro- 
» grams , > < 4 ; 

I*. Guilds were organizations of merchants and craftsmen that were formed 
for mutual protection of mefabers of "the group. The guilds carried 

f system of vocational^education which provided the only edu- 
onal opportunity , for working people of the Middle Ages. . Such 
ation provided on-the-job experience, especially apprentices 
siilp programs, much like cooperative programs of-tod'ay. > 
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Pre/Posttes"t*Ansver Key (continued) 



5. ' 
(U) 



6. 

<L2) 



1 



There were generally three philosophies expressed during the time 
the Smith-Hughes Act was being considered > Onp "philosophy con- 
cerned the equality of educatipnal opportunity*. It was expressed 
that high school curriculums were designed 'only for the needs of 
youth who were preparing^for college, which in those days repre- 
sented a smalX majority of # the students* Another group^raised the 
question of wither vocational education was the only, or even the 
best, curriculum alternative to preparation for college. A third 
controversy^coHcerned libejraliarts vs utilitarian education. Tliere, 
were those who held distrust for liberal education calling it edu- 
cation for the aristocratic elitfc and the leisure class* 

Values to Students ** . 

' f / 

a* Students have the opportunity to learn useful employment^ skil] 
on real job^ under actual working conditions. 



b. -Interest in classroom work is stimulated by the application pf 
academic and job related learning to job situations. 

c. As wage earners, students develop understanding, appreciation 
•and respect for work and workers. 

.d. The ability to get and hold a job helps) young people develop 
' a mature and realistic concept of self. 

Values to the School 



a. The school which conducts cooperative programs is able /to 
^tend educational opportunities that are beyond its own/physical 

/ and- financial resources. * / / 

b. m Skills* and knowledge of outstanding individuals 'outside 

school are utilized in the training of young pebple. 

c. Teachers, guidance counselors and school administrators pre 
provided with improved opportunities to keep in touph itikh 
changing employment conditions* ■ ** 



d.' The cooperative program is a living demonstration 
cept that education is indeed a coqaaunity-wide.res 



it tile con- 
?onsibility.' 



Values to Business t and Industry 

a. Employers are assisted in analyzing jobs "and dev^sfn^/ training 
outlines. . 1 , j 



b. 



c * 



The private sector is provided ^ith a real opportunity to take 
an activ^ part in a community service. / / / 

Both employers and labor .unions , whOvparticipatie inf cooperative 
programs, receive the benefit^ of the school ^Ite^taag and 
guidance services. , 



PreVPog^tebt Afctfwer Key* (continued) " * , vh ■ ^ »/ lp 

■ y d. Local" people . are prepared £pr local employment — in the em- 
ployer 1 ^ way, undgr his own su^ejpvisiqn*. 

e. Classroom,, instruction gives ^tudent^leamers a *nore thorough 
knpyied&e of job-related theory and knowledge. „ - 

Values -to the Community V 

a/ The number of^ young people who fail to make a successful tran- 
sition from school, to work' is diminished, thus<'reducing the 
proportion* of those vho may become wards of society. 

b. A continuing " pattern *Qf school -copiiunity relationships is> 
deve^pped*, ■ . , f ""^ 

c, The cooperative program helps improve the cantoiunity's pattetti 
of job stability by giving locstl students job skills and civic 

\ c ompet enc e > 

7- The^ manpower appeal to other groups pealing with manpower problems. 
(L2) Some of these "features may be described as follows: ^ 

a. The number of persons training fdr sin occupational field is 
limited to the number of available training stations (employ- 
ing firms) unless, an altejSating plan is used in which two 
students hold one job. 

■ * 

b. Advisory committees representing employers and employees are ' 
an essential feature of cooperative vocational education. 
These committees counsel the school on^ the manpower supply and 
demand problem. - * 

c. Cooperative vocational education ^should be started or#y after 
adequate employment, demographic and other essential data 
have been collected, analyzed and a favorable report is made. 

d. Cooperative vocational, education promises»to have a stabilizing 
effect on the labor market ^because of its occupational tryout ( 
and guidance features, 

e. Cooperative vocational education is equipped to help disadvan- 
taged and handicapped yfiuth become well-adjusted members of the 
l&bor force in quantities that v can be absorbed. 

f . Cooperative vocational eduirabiou consistently yields high place- 
* ment records, high employment stability, and high job satis- 
faction. 

8. The advantages of cooperative programs are (l) quick adaptability 
(L2), *to^ change; (2) quick response to the l*bor market; (3) lover 

capital investment in sp^ce and equipment and access to up-^to-date 
specialized equipment; (b) stimulation of desirable attitudes* 



9 
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Fre/Fosttest Answer Key (continued) - ^ 

* 'toward* work — promptness and regular attendance, "and 'Realistic 

1 attitudes toward speed, quality', and efficiency-, \5) , improvement 

• of placement rate's; (6) availability of training to small groups 
\ or even in individual. Other types of vocational ecftication pro- 
grams' require at least b ten students in a given occupational field 
before the program can be operated economically. 

* 9* * The disadvantages of 'cooperative programs/ are (l)' lack of adequate 
(L2) s and suitable work stations in Small 'communities^; (2) stVong'em- « 
ployer agreements; for example, all persons laid off mast be* re- 
called before new employees are hired. Uhder such conditions, 
cooperative students are often not permitted to work; (3) problems 
h created pith union shop seniority regulations; (1*.) more, requests 

for cpdperatfve training than available employment opportunities; 
and (5) economic recessions which result In layoff of cooperative 
studfents. In such periods a a rapid response, to the JLabor market 
becomes a disadvantage rather than anadvantage. ■ 

10. - Because a trainee is associated with business/industry axf& also 
(L3) with ah educational institution, he is better able to ke^p up with 

new * procedures and technology a>e well as receive relevant on*- , 

the- job experience. 

4 11. * The percentage of available jobs for the unskilled is about 5%* , 

^2. * There are demands *for employees who h&ve educational .preparation 
(L3) for skill slid middle management positions. 

15. Listed below a^e six f areas in which vocational education needs to' 
(L3j ^ be improved or expanded; (The test qugstibn asks that five areas* 
r be listed.) (1) Enhance its public image; (.2) provide more 

work experience opportunities; (3\ t address the needs of the hand- 
icapped and disadvantaged; (I*) improve the coordination of train-t 
ing programs with job opportunities and other manpower efforts; 1 
(5) upgrade and strengtheh vocational counseling; .and (6) improve 
follow-up activities and program evaluation 1 . (These areas were 
designated by U/S. Senator Beall*} 1 ^ 

ll*. Less traditional employment opportunities for college degree 
(L3) graduates. The supply of graduates continues to increase more 
rapidly than job openings. Teachers, Engineers, and scientists 
are currently the leading instances of those seeking employment 
in overcrowded 'occupations. p * 

4 

15. Because cooperative education requires special, ,time- consuming 
(L3) t attention to each student and because the concept must be sold to 

employers to^ enlist their cooperation, it has not shown rapid 

growth. * 



'Fre/Fosttest-Answer Key (continued) * 21 

* 

16. According to Gottlieb^ a University of Houston sociologist, the 
(L3) young people of today are better educated^ believe, in equ^lit^ . 
for 4 all, and believe that "playing the ggme **. will lead to the 
- good life* Young people are interested less* in job security and 
* high wages than in living a comfortable life* There-is. no evi- 
dence that either the young or the poor have worse attitudes 
toward work than, before, but education alone cannot lead to'more 
meaningful work* < " 




. t . - MODULES — COMMON CORE CURRICULUM FOR VOCATIONAL EDUCATION 

V * • s ■ 

■ ■ * V *~ " • ■ : . . . \ 

CategoryAr Introduction to Vocational Education * * - ^ V 

£-1 History* Philosophy, .and Trends in Vocation^Educ&fcior* . ; 

1 , A-2 Scope, Function j and Organization in Vocational Eftucgtion # * 

£ A-3 Vocational Legislation % v \T t 

A— If Assessing the Job Marked and Etoployifeit !Prends 

Category Bs Cooperjttiye Relationship , s t L 

-B-l Rationale, for Cooperative -Relationship^ 4 * %• 

* B-2 Advisory Councils - f . ^ t , 

1 ' 5~3 CQ<Jpejfa-J;ive and Work Experience JPyograms a 1 

Caregory C:* Vocati^MA^ Students * 

Promoting"Vocational Education and Recruiting Eligible Students 

for Vocational t Education ) * 

Assessing Students' Personal Characteristics . 
C-3 Guidance and Counseling* s ^ * 

C*!+ Assisting Student^ vith Special Needs in Vocational Education Program 
.C-5 Assessing the Needs of the ftisadvaptaged Student 
C-6 Developing 'Student Leadership Qualities, in Vocational Education 

Programs . 
C-7 "student Organizations * 

Category D: Administration'and Supervision # ( 

D-l Fiscal Management of a Vocational Education Program 
D-2 Vriting^a Vocational Education Project/Fidget ■ * 

D-3 Record Keeping in YpcaWoB&l Programs ; 
, Conference- Leadership 

* D-5 Selection, Supervision* aftd Evaluation of Personnel 
D-6 School Law and It\ Relationship to Vocational Educa^on 

D-7 Staff Development s 
D-8 ImplementalAon'of Change j , 

/ 

Category E: Curriculum Design in Vocational Education 

& E»l Developing "a- "Curriculum Design in Vocational Education 

E-2 Applying Learning^Theory to Vocational, Education 

E-3 Instructional Strategies 



Category 7i- Stages and Structure of Curriculum Development 
' F-l < Theories in Curriculum Development * 

Tftin^qg a f^TrH^Tiiiim fnr ifafiAt^ftTiA.l, Education 

.F-3 Applying Curriculum Specific^— bo Vocational Education 
" Safety - 



Category G: Evaluation and Research 

G-l Evaluation Models m 

Evaluation' Procedures fot Local Programs 



G*3 Introduction to Research Pr,bcedwes in Vocational Education \ 
G-h Research Desigji in Vocational E frjcat ion s ] 

G-5 Develo^nent or a Research Proposal Tfc Vocational Education , 



